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This study was proposed (1) to determine the extent and
svaluation of supervision given to student teachers and begin-
ning teachers in an attempt to help them solve thelr tesching
diffieulties and (2) to derive conclusions from sueh data upon
whioch could be based recommendations for the improvement of
pre~service and in-service education programs with special
reference to Appalachien State Teuchers College.

The data used for this study were collected sa a part
of a research investigation sponsored by Appaleachian State
Teachers Gollege. Student temshers who were doing their stu-
dent teaching and beginning teachers who were teaching thelr
first year in the publie achoocls during the asehool y@ar 1948«
1949 submitted reports that provided the data. In these re=-
ports the teaschers indicated whether or not supervision had
been given to help them solve the tesching difficulties they
reported, and they evaluated the helpfulness of the super-
vision whieh was given.

The study showed that student teachers receive super-
viaion in some form with two-thirds of their teaching diffi-
culties, and the supervision which is given is rated con-
siderably valuable. Student teashers recelive the greateat
amount of supervision with sueh diffioulties as handling
problems of pupil eontrol and discipline, developing study
habits, and maintaining pupil schievement; whereas they re-
colve the least amount of supervision with such difficulties




a8 relationships with adult assoclates and professional
growth and improvement. _

The astudy showed that b;ginning teachers recelve very
little luporvilorj assistance during their firat year; super-
vislon in some form ia given with only one~third of thelr
difficulties, and the supervision given 1s rated to be of
considerable value. Beginning teschers receive the greatest
amount of superviesion with such difficulties as pupil sontrol
and discipline and keeping records and making reports. Be-
ginhing teachers recelve the least smount of supervision with
such diffieulties as personal deficiencies, professional
grcwth, general teaching porsonality, and the teaching assign-
ment,

The investigator resommended (1) that supervising
teachers, principals, and aupervisors study and make use of

the findings of this inveatigation in order to have a bhasis

for more adequate and helpful supervision, (2) that supervising

teachers, principals, and supervisoras develop more fraenk and
congenial relationships with atudent teachers and beginning
teachers so that problems can be discussed more freely, (3)
that supervising teachers have not more than two student
teashers during any one quarter, and (4) that principals give
beginning tg;chera a lighter teaching load and more assistance

and ensouragement during their first year of teaching.
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CHAPTER I
THE PROBLEM AND DEFINITION OF TERNS

With an ever-inersasing number of teachers entering
the public schools each year, there i1a a greater need than
ever before for evaluation and improvement of pre-gervice
and inesgervice teascher education,

Mueh has been written on programs of professional
education of teachera, methods of industing teachers into
service, and superviasion of teachers in service. Yet, Barrl
states thet supervisors and administrators seem to have been
more interested in the development of programs of activities
than in the ovaluttieh of such programs. They have reported
all kinds of improvement programs on the basis of personal
opinion rather than on selientifie validation., Educational
leaders use many traditional methods and devices that might
well be eliminated or supplemented if more effective means
of evaluation were developed.

In order to have & basis for the improvement of one
phase of teacher educetion, that of supervision, it will be
necessary to analyze and evaluate the supervisory sstivities

now being used with student teachers and beginning teachers.

1.
A, S. Barr, William H. Burton, and Leoc J. Brusckner,
Sugervitiogv (New York: D. Appleton Century Company, Inc.,
» Poe 54.
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8ince teashsr attitude plays an important part in any program
planned for teacher improvement, one basis rpi the svaluation
and improvement of pre-service and in-service education of .
toachers is to determine thelr reasctions to the supervision

given them in connection with their astual teeching problems.

I. THE PROBLEM

Staement of the problem. The purpose of this ine
vestigation is (1) to determine the resctions of atudent

teachers and beginning teashers to supervisory aassistance
given them and (2) to derive conslusions from such data to
formz a hasia for the improvement of pre-service and in-service
teacher education programs with spesial reference to
Appalachian State Teachers College, Boone, North Carolina.

Major aspects of the problem are:

1, To what extent do student teachers evaluate the
supervigion given them by thelr supervising
teachers to be of vaiue in overcoming or solving
their diffioculties?

2. To what extent do beginning teachers evaluate the

' supervision given them by their prinscipsls or
supervisors to be of value in overcoming or
solving their difficulties?

3. What suggestions can be derived from these data
to lead to the improvement of teacher education



with special reference to Appalachian State
Tesachers College?

4, What suggestions ecan be derived from these data
to lead to the improvement of the program of
vluporviaion of beginning teachers?

Importanse of the study. Proper induetion into the
teaching profesasion has often been stressed as one of the
most 1mpor%anﬁ‘phaaeg of teaoher education. For this reason,
many teachers colleges are now concerned with the development
of more adequate provisions for student teaching so that the
prospective teacher will have experience in all activities
he will encounter in his regular teasching duties. Some
colleges have been conducting followsup services to determine
the success of thelr graduates in the public schoolsn.

It 1s evident that many student teachers have npt
been given proper supervision because of overerowded eon-
ditions in campus laboratory schools, and because many of
the oritis teachers having the responsibility of supervising
thelxr aotivities have not had previous training in super-
vision. As a result of the erowded condltions in the campus
laboratory schools, many student teachers are now receiving
supervised student teaching experience in the publiec schools,
where even more of the teachers have had little or no train-

ing in supervision.
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There is also evidence to indilcate that the beginning
teachers are often left to their own devises for ln-service
growth, on the assumption of some prineipals that teacher
education endas with greduation from a teachers collegs.

Many educsators are now sdvocating a probationary period in
teashing which would be placed on the same level with ine
ternship in medieine or apprenticeshlip in law-~a state of
preparation under sarsful superviasion. Such a state of
preparation in the schools where beginning teashers are eme
ployed would include careful supervision from principals or
supervisors and poasibly a followsup study conducted by the
college for its graduates.

An evaluation of the supervision given to student
teachers and to graduates of Appalachian State Teachers
College would serve as a basis for the improvement of pre=
service snd inegervisce education in that college and in other

teaschers colleges.

II, DEFINITIONS OF TERMS USED

The term gtudent teaghing is used to refer to the
phase of teacher education in whieh eollege students teach

under the direstion of a supervising teacher.
- The term gtudent teagher 1s used to refer to the
student who 1s engaged in student teaching.



The term gupervising teasgher is used to refer to the
teacher in the college laboratory school or the publle sshool

who is responsible for supervising or directing the activie
ties of bho‘stuénnt teachers asalgned %o him,

The term beginning teasher 1s used to refer %o the
teasher who is teaching his first year in the publie schools.
- The term supervisor is used to refer to the person
who 1s responsible for superviaing the teashing of the begine
ning teaecher. In most ceses this is the prineipsl of the

school in whieh the beginning teachsr 1s employed.

The term tesehing diffioulty is used to refer to any
dirficulty direstly or indirectly related to tesching that
the student tescher or the beginning teasher has not solved
to his owm satisfaction or to the matisfaotion of his super=

visor.
IIX, SCOPE OF THE STUDY

The scope of thias study is restristed to an evalu-
ation of the supervision given to student teachers and begine
ning teachers who were teashing in grades seven through
twelve. The student teachers who participated in the study
were enrolled in student teaching during the first, aaécnd,
or third querter of their senior year at Appalachian State
Teachers College in 1948-1949. The beginning teachers who
participated in the study were those who graduated frmm




Appalschian State Teachers College in the spring and summer
of 19848 and were employed ln their first teaching positions
in seecondary schocls during the school year 19481949,

IV. BS(URCES OF DATA

The deta for this study were collected as é part of
& research investigation sponsored by Appalachian State
Teachers College and ccnduscted by the Direector of Student
Toaching.a

The four sourees of datas for this study wewe (1) stu-
dent teachers, (2) supervising teachers, (3) beginning teach-
ers, and (4) supervisors. A detailed description of the
proecedures used in collecting the data msy be found in Wey's
study of the difficultiea encountered by atudent teachers
and beginning teachers. The present study will be coneerned
only with the amount of supervision given and the evaluative
Judgment placed on supervisory assistance given these student
teaschers and beginning teschers to help them solve their
taaohiﬁg dirfiuultiea.‘ Only a summary of the original pro-

cedures will be necegsary here.

2

Herbert W. Wey, "A 8tudy of the Difficulties of
Student Teachers and Beginning Teachers in the Secondary
Schoocls as a Basis for the Improvement of Teacher Education
with Special Refercnsce to Appalachian State Teachers College"
(unpublished Doctor's dissertation, Indlana University,
1950) ) pp. 66’96.




Student teschers &s & sourse of data, During the
school year 1948~1949 there were 132 student teashers enrolled
in student teashing at Appalachian S8tate Teachers College.

A relatively simple report form was devised for use by these
student teachers in reporting at regulsr intervals a dessripe
tion of their dAifficulties, whather or not eash difficulty
was solved or adjusted to at the time the report was made,
whether or not supervigory assistansce had been given to help
solve esc¢h difficulty, and the student teacher's svaluation
of the supervision which was given, The evaluation was indie
cated by cheeking a column headed no help, some help, or very
helpful. Special care was taken not to suggest speecific
types of temching difficulties either in the report form or
in the instruetion sheet which was developed to sccompany

the report fennl.a

All student teachers partieipating in the study were
told the purposes of the study and were asked to cooperate
in submitting data at regular intervals. During conferences
with the student teachers the Dirsctor of Student Teaching
guaranteed them that the reports submitted would in no way
affect their student teaching grades, that the report forms
would not be revealed to thelr supervising teashers, and that
participation in the study was entirely voluntary.

3
See Appendix A,



The student teachers were asked to submit reports at
three regular intervals during their student teaching experi-
ence., The atudent teashing program of Appalachian State
Teachers College involved two éleven-weoks'! terms during
whigh the student teaschers taught one hour a day. Por this
reason the student teachers were asked to submit reports at
the end of (1) eight weeks of student teashing, (2) fifteen
weeks of student teaching, and (3) twenty-two weeks of stu-
dent heaching;

Materials for reporting teashing difficulties and
evaluations of supervision were distributed from the Office
of Student Teashing. A few days before each reporting period
the student teachers were given (1) one student-teacher
report form, (2) one instrustion shest, and (3) one envelope
in which the report form eould be sealed, The report forms
were neélad and returned direetly te the 0ffice of the Di-
rector of Student Tesching.

Throughout ths study the Director of Student Teaching
held individual conferences to help atudent teachers who re-
quested ald in rilling out thelr report forms and to deter-
mine, 1f possible, whether any new difficulties were being
ensountered that were not being reported. No new difficulties
other than those being reported were revealed in thése

conferences.
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Superyising teashers ag & sourse of data. The second
sourge of data coneerning student teachera was a report of
the diffieculties encountered by student teaschersz from the
viewpoint of their supervising teashers., A report form and
san instruetion sheet similar to those used with student
teachers were developed for use by the thirtye-eight super=
vising teachers who direected the work of the student teashers.
No suggestions were made to the supervising teachers as to
the types of diffisculties student teschers might be ensounter-
ing., Since the supervising teachers' responsibility is to
glve aupcrvision, they were not ankbd whether or not they
gave supervision %o the student teachers relative to the
difrieultiaa they reported for their student teachers, Fure
ther da#ails of the supervising teashera' reports will not be
necessary for th;a particular study. Thg writer merely men=
tions this souree of data to show that supervising teachers
were reporting diffisulties being encountered by their atue
dent teachera and to show that supervision of some kind was
being given to ths atudent teachers,

Beginning keaghersg as & source of data. There were
ninety~five beglnning teachers eligible to participate in

this study. These teachers, who were smployed in their first
teaching positions in sesondary schools, had graduated from
Appalachian- State Teaschers College in 1948 and had had no
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previous teashing experience other than student teachingin
the school year 1947-1943,

A aimilar type of report form and instrustion sheet
waa used with beginning teachers as with student teachers for
use in repeorting their tesching dirfficulties, whether or not
supervision had been given relative to the teaching difficul-
ties, and the evaluative jJjudgment placed on the supervision
given, indicated as being of no help, some help, or yery
he 253}.4

The beginning teachers were first contacted by a
letter in whieh they were ssked to partielpate In the study.
They were guaranteed that the information submitted would be
held atriotly confidential and would not be revealed to their
prineipals or supervisors. Buginnihg teachers were asked %o
report thelr difficulties at the end of the first three
months of teaching, at the end of six montha, and at the end
of the first year,

Supervisors a3 & sourse of data. The difficulties
encountered by beginning teachers as recognized by their

principals or supervisors were the second sourece of data for
the beginning teachers. The ninety-five beginning teachers
wore employed in seventy-elght different secondary achools,
making a total of only seventy-elght supervisors elligible to
report for the ninety-five beginning teachers,

483@ Appendix B.
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A report form similar to that used by beginning teash-
ers was used by supervisors to report the description of the
diffieulties of beginning teachers, The report form for sue-
pervisors inecluded one columfor the description of the diffi-
eulty and one for an indication of whether the difficulty had
been solved or adjusted to by the time of the report. On the
third and final report, the supervisors were asked to indicate
whether or not they had given superviasion to the beglinning
teachers; this, of sourse, was a report of a very general
nature rather than an indication of specific supervisory
asslstance,

_ In order to increase the value of the study, the
Dir@ctor of Student Teaching mede two visits sach to seventy-
nine of the ninety-five baginning teachers and thelr superw
visors during the sschool year 1948«1949, The firat visit
was made during the third and fourth months of the school
year, and the seeond visit was made during the last month of
the year, or just befﬁre the time for the last report to be
made. On both oocasions the Direetor first held a conference
with the supervisor and then with the beginning teacher. To
prevent influeneing the reports of beginning teachers or of
supervisors, speslal care wes taken not to suggest specific

types of difficulties that might be encountered.



V. TREATMENT OF DATA

A system was developed by the Direestor of Student
Teasching so that the date might be handled gquantitatively.
The statements of teasher diffiscultiea were transferred frmm
the report forms to index cards., Different colors of cards
were used to indicate the four sources of data,

In recording data received from the student teacher
and the beginning teacher, the original investigator indi-
cated the number of the report, the sex and teaching fleld
of the teacher, the deseription of the difficulty encoun=
tered, and the name of the teasber for whom the report was
mades. All of this data was used in the previous report by
Woy conserning his analysis of teaching difficultiea»s

For the present study the writer used date indicated
in simple code in the lower left hand corner of the index
cards. Capitel letters indicated whether or not the diffi-
aulty‘wan golved at the time of the report, whether or not
supervisory agsliatance had been given to help solve the
difflieulty, snd whether the auporviaion was Judged to be of
no help, some help, or very helpful.

| The fellowing 1llustration shows the kind of summary

made of the data revealed in the report forms:

8 ' ‘
W’y’ _?30 cit.' Pp. 79’84.
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1

¥/Reading

Inability to make detaliled and useful
lesson plans.ﬁ

Y/Y/VE

Naeme of student teasgher

The data cn this card indieated that (1) it was the
report of a student teacher on a white sard, (2) it was the
rirst report, (3) it was the report of a man teaching reade
ing, (4) the difficulty eoncerned the making of lesson plans,
(8) "Y" indieated the diffieculty was solved at the time of
the report, (6) "Y" indicated that supervisory assistanee
was given, and (7) "VH" indicated that the supervisory
auintano‘e was judged te be yery helpful.

The data submitted by superviaing teashers and by
aupervisors were resorded in a similar manner, indlecating
the muber of the report, the sex and teashing field of the
teasher, the deseription of the teashing diffieulty, and the
name of the teagher for whom the report was submitted., Capi=
tal letters were used as & code to indiecate whether or not
the diffieulty had been solved. HNo data were recorded on
these cards as to the supervisory assistance whish the super=~

vising teachers and supervisors had given the student
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teashers or beginning teachers.,

After summarizing the data and recording it on the
cards, the Director of Student Teashing placed the difficule
ties into three general aress, further classified them into
seventeen major categories, and then subedivided these into
fifty~-£five apecifice aatogorieu.s

Data used in the preasent atudy were not analyzed or
| reported in the study by Wéj. The writerof the present study
used data relative to the supervision given and to the evelu-~
ation of the supervision, judged by student teachers and
beginning teachers to be of no help, gome help, or very help-
ful. Data were gathered from the cards and tabulated to show
the rcaetiona of student teaschers and begimning teachers to
supervisory assistance given them relative tc the sewventeen
major types and fifty-five apecific typea of difficulties as
already classified by Weye.

VI, VALIDITY AND RELIABILITY OF DATA

3ince the data used in this study wers collected by
the Direstor of Btudent Teaching of Appalachian State Teachers
College in a regearch investigation concerned with the diffie
culties encountered by student teachers and beginning teache

ers, the validity and rellability of the data were determined
by the investlgator in the original investigation,

1v1d., pp. 83-84.
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Several precautions wers taken to meke the methods of
collesting and classifying the data as objective as possible.
Two possible limitatlions to the study were that student teachw
ers and beginning teachers nmay at timas rationalize thelr
difficultises and that some Adifficulties sre not likely to be
recognized by student teachers and beginning teaehers., These
limitations were recognized, and attempts were made to reduce
thelr influence through the uze of systematie procedures in
the collection and treatment of data.

In an effort to inorease the validity of the data,
the investigator in the original study plased participation
of all student teachers and beginning teashers on a voluntary
basis with the asssurance that all data submitted would be
held confidential by the Director of Student Teaching. At
no tima were the names of persons submitting data or the types
of diffliculties belng reported given to supervising teachers
or supervisorse.

The date were made more objeetive through‘ﬁhs use of
individual oonferences held with nearly all the partieipants
throughout the duration of the study. Care wes taken in
these conferences not to suggest diffieculties that might be
encountered, and attempts were made to maintain interest in
the study and to sec that participsnts understood how to
make the reports, The simple report form devised for use

in the study was planned so that only those difficulties
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which csused enough trouble to be resognized by student
teag@era and beginning 6aaghera would be reported, It is bee
lieved that the difficultiss reported and the evaluations
assigned to the supervision given in connection with these
difficulties are valid in so far as student teachers and be-
ginning teachers are eble %o recognize thelr difficultlies and
to evaluate the supervision given them,.

After the data had been collected, precautions were
taken to maké the method of elassifying the data as objective
a8 posslible, A definlite method and criteria were gset up for
organlzing the difficulties reported into categoriss, and a
committee of five people was used to check on the investie
gator's ability to classify the dats according to the criteria
used, It was found that the comparison of elaassification, or
the index of wvalidity, was 0,94, a sufficiently high degree
for a study of this ﬁypc.v

| A check was also made on the investigatorts ability
to re~classify the diffioultica to categories after a three
months! waiting period. The index of reliability was found
to be 0,98, which was judged to be gsufficiently high for s

8
study of this naturs.

The extent of participation in the study is measured
by the number of student teacherz and beginning tesghers who

"Ibid., p. 67.

8&}30. P. 98,
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submitted reports at eagch of the three reporting periocds. Of
the 132 student teachers engaged in atudent teaching at Appa=
lachien State Teachers College, 128, or 97.0 per cent, re=-
turned three reporte. O0f the ninety«five beginning teachers
who ware eligible to partieipate in the study, eightyefive,
or 89,5 per cent, returned three reports. Thus, the reports
analyzed in this study represent 3.3 per cent of all persons
elizible to partieipate in the study,

Summary

The method of investigetion used in this study in-
volved the colleetion of data from a part of the gtudy
conducted by the Diiector of Student Teaching of Appalachlan
3tate Teachers Uollege. The difficultiss of student teachers
and beginning tecchers were analyzed and reported in the
original study. The evaluations of supervisory assistance
given to student teachers and beginning teachers to help
solve their difficulties provided the data for this
investigation.

The data were collected in the form of written reports
in which student teachers and beginning teachers indicated
the evaluatioﬁ they placed on supervision given them to help
solve the diffleulties they reported. The reports were

supnlemented by individual conferences with approximately
90 per cent of those who participated in the study.s

g
Ibidg, p. 95.
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The data were summariged and classified into seventeen
ms jor categoriea and then subedivided into fifty~-five aspecific
types for the origlinal Iinvestigation. The data for this
particular study were gathered from tine summary cards used
in the original study and were tabulated to indicate (1) the
amount and value 6: the supervisory assistance given to
student teachers and (2) the amount and value of the super-
visory assistanee given to beginning teachers, Data used in
this study are Jjudged to be reasonably relieble and walid in
view of (1) the high pereentage of voluntery partieipation,
(2) the franiness with which partioipants made the reports,
(3) the systematic procedures used in the collectlon of data,
(4) the extensive sampling of reports submitted by student
teachersand beglnning teachers in the different teaching
fields, (5) the individual conferences that were neld with
participants of the study to check on the validity of the
datz submitted in written reports, (6) the relatively high
index of validity (0.94) found for the method and eriteria
for classifying the data, and (7) the relatively high index
of rolisbllity (0.98) found for the inveatigator's ability

to classify the data.lo

10
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CHAPTER II
REVIEW OF RELATED STUDIES

A careful review of the literature reporting research
studies in the field of supervision reveals that few atudies
made have been concerned with the problem of supervision of
student teachers or beginning teashers, For this reason,
the studles reviewed here will be presented, first, under
the tople of general appraisal of supervisionj then, the
supervision of student teachersj; and last, the evaluation

of inegervice education of teachera.

Studies dealing with general appralssl of supervision.

The literature on the general evaluation of supervision up to
1930 1s well summarized in the Fourth Yearbook of the Depart-
ment of Supervisors and Directors of Instrustion, entitled
¥The Evaluation of Supervision." Investigations of the
evaluation of supervision have used the questicmmaire, the
j;ry, the interview, the case study, experimental groups,
equivalent groups, rating or score cards, sand comprehensive
investigatian:.l

Many of the earlier studies dealt with the general

reactions or "expressed opiniona"™ of experienced teachers

1 .

National Education Association, The Evaluation of
§u§er¥isi%§, Pourth Yearbook of the Department of Supervisors
an rectors of Inatruction (New York: Teachers College,
Columbia University, 1931), p. 41.
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to supervision, and the daﬁa wers treated with frequensy
distributions and tabulations. Some later studies dealt
with teashers' reactions to designated persons, such as
prineipsls, superintendents, departmental superviscrs, or
general supervisors.

One of the earlier studies was sondusted by Vhlhntinoa
through the use of a detaliled questionnaire to obtain teacher
evaluation of various phases of supervisory activities. From
listings of ten mature and experlenced supervisors, ho comw
piled a list of thirty-six desirable supervisory activities.
Ninety-eight teachers familar with supervision then indicated
the activitlies they approved and the sstivities they cone
sidered important. From the replies received he cabulatéd
the frequeney of teachers! reactions to esch of the listed
activities. The most important €4tivities in his findings
were (1) individual conferences, (2) clasaroom demonstrations,
{3) group meetings with new teschers, (4) plans made with new
teachers, and (5) aid in colleeting instructional materials.

| In another study to determine teasher evaluation of
supervisory activities, Hblhya sollected from educational

QMo. PPo» 44-45,

Sernest O. Melby, "Teacher Evaluation of Supervisory

Prosedure," Seo Yearboo the Kation gﬁggﬁggggg
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literature a list of supervisory activities and devices,
claggified them under five hesdings, and then included all
the items in two questionnaires to be used in ten sshool
systems in Minnesota, The firat questionneire asked teschers
to indicate how frequently the supervisors in their systems
used each activity and device. The second questicnnaire

called for teachers' judgment of the value of the activity

on a four-point scale: of groat value; some valuej 1ittle or
no value; snd undesirable, should not bs used. From replies
received from 377 elementsry school teachers and 334 high
school teachers, he concluded that teachers were generslly
favorable toward supervision. Only five of the sixty-five
activities were shecked undesirsble by 10 per cent of the
teachers, while large numbers were rated of great valug.
Of the sixty-five items, thirty-five were rated to be of
Ereat valug to 40 per cent or more of the teashers.

Using prineipals as an acoredited jury, Kvto‘ made
and reported a study of supervisory methods used by superins-
tendents in fifty olties of 10,000 to 15,000 population.
The items were ranked assording to theilr importance by the
principals in thirty-two of the eities and the composite rank
of the activities computed. Xybte'!s findings indicate that

principals eonsider most important (1) personal conferences

" ‘
National Education Assoelation, op. git., pp. 48-49,
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held by supervisor, superintendent, and prineipal; (2) group
meetings held by supervisor; (3) demonstrations by superior
teashers; (4) directed visitationy (8) demonstrations by su-
pervisors; (6) resognition of teascher's creative work; and
(7). supervised experimentation.

Gensral conclusions whioh seem to be warranted by
these numerous early studies of the problem of evaluating
supsrvision anéd supervisory sctivities are that supervision
effects the growth of pupils, that supervision whisch affects
the growth 6: pupils is effective in changing teachers and
toaahihs prosedures, and that supervisory activities differ
in their relative effestiveness. In connectlon with these
findings, the following generalizations are polnted out:

(1) that supervisory activities most effective with teachers
are demonstration teaching, group meetinga, personal cone-
fersnces, snd building courses of study; (2) that the aids
most welcomed by teachers are construstive sugzestions and
ariticisnl,nnd definite ocutlines of work dealing with methodas,
management, nubjoo#a;:and materials; snd (3) that teachers
prefer sharacteristics of sympathy, willingness to give en~-
couragement, executive ability, open-mindedness, cooperation,
and tastfulness in luporviaaru.s

5
Mo » PP 141-148.
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In the decade from 1930 tuv 1940 a few important
studies were reported. Kutte distributed a questionnalre to
teachers in three school systemsa asking them to indicate (1)
helpful thingsbdone by their supervisors, (2) things done
that were not helpful, (3) help needed but not given, and (4)
ways in whieh the supervisor may have been a detriment. From
the 231 replies received he found 684 helpful aetivitiea re-
sulting from the work of genersl supervisors, inciuding sueh
activities as (1) encouragement, sympathy, and favorable
comment; (2) helpful suggestions; (3) friendly, constructive
eriticism; (4) cooperation; (&) demcnstration teaching; and
(6) helping with course of study, Fourteen activities that
were not helpful were reported for the general supervisor.

The report on activities of special supervisors was
not ac favorable} 372 helpful items gnd 275 non-helpful aec=-
tivities were listed, Helpful astivities of the special su-
pervisor included such items as (1) helpful suggestions,
(2.) detailed outiines of work, (3) suggested methods and
devices, (4) deﬁonatratlon teaching, and (5) help in planning
work. The non~helpful items given ineluded sush things as
(1) toernhnh work expected, (2) too many supervisors, (3)
regular programs interrupted, (4) work too indefinite, and
(5) the suppreassion of the teasher's individuality.

‘ - ' ¢ a
GWalter 3. Monroe, editor, cyelopedia of ucational
Research (New York: The Macmillan Company, 1941), p. 1103.



24

In a similar gtudy by Barr and Reppon7 a gquestionnalre
was distributed to selected teashers 1& seventy-one citles
of 20,000 to 150,000 population in seven mid~western states.
The 367 teachers who replied cited two and one~half times as
many helpful instances of supervision as thsy did of objecw
tionable supcﬁviaian. The most helpful sctivitlea found in
their study were (1) classroom visitation and conference,

(2) demonstration teaching, (3) visiting other teschers,

(4) teschers' meetings, (5) profesaional reading and discus=
sions, (6) experimental study of teaching problema, (7) pare
ticipation in curriculum oenatfuotion, and (8) superviscry
bulletins,.

Teashers who answered the questiomnaire oriticized
supervisors for (1) insdequate planning, (2) distracting
clasawork by interruptions, {3) falling to share responsi-
bilities, (4) dealing with theoretisal rather than practical
problems, and (5) prowoting fads and set techﬁidnes. A little
less than half of the teachers stated some instances in which
supervision had astually been harmrul; Genersl and apecial
supervisors were oredited with the moat harmful and also the
most helpful supervision; while superintendents gave less
harmful supervision, and prinsipals were "neither particular-
1y helpful or hnrurul.'a This conelusion might indioate that

'7:'0@-- 2&“0
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both the general and speciel supervisors actually gave ﬁaru
superviasion than superintendents and prineipals gave to the
tesochers. |

A study to dissover the extent to whieh principles
and progedures of supervision were underatood and approved
by teachera was conduscted by Linﬂquistein Oakland, California,
‘The suggeationsg rsceived from teashars who particlipated in his
study were (1) that supervisors should teach more, mentioned
92 times; (2) fasulty me:tings were poorly planned, 40 times;
(3) more small group conferences were neaded, 38 times; (4)
more pointed diéausslen of problems was deslirable, 35 times;
(5) more demonstration lessons desired, 34 times; (8) longor
and more frequent visits needed, 24 times; and (7) less ine
spaction, 23 times.

Antallle conduated 2 recent study in eight elementary
schools in New York through the use of a quesationnaire in
which he listed twentywfive of the most cammon practices of
supervialion. The teashers in these schools, whose policles
’ranged from extreme sonssrvatism to extreme progressiviam,

were asked to signify whether the supsrvisory prastices used

were Judged by them to be yery helpful; of little help; of
‘Bo help whatiever; stually desrimentals or if non-existent,

QM' » P 1184,

1°Bnnry Antell, "Teschers Appraise Supervision,"
Journal of Educetional Ressareh, 381 606-611, April, 1945,
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no contact,.

AR,

The two hundred replies received from teachers indie
cated that they favored supervisory practices which gave them
opportunities to participate in curriculum improvement, whigh
made available socme sources of information, and which gave
"genuine assistance.” They resented imposition, they wanted
help with everyday tasks, and they disliked inapectorial su-
pervision, He found that twelve of the twenty-five llems
ware rated yery helpful by at least 50 per cent of the teach~
ers; and nine ltems were rated ggtually detrimental, ranging
from 2 to 65 per cent of the teachers.

The lnvestigator coneluded that supervisors and teache
ers are not agresd on the real purposes and teshnigques of su=-
pervision and that supervisors need to "readjust their
thinking in regard to various supervisory aativities.“ll

Por the moat part, the studies Just reviewed have
indicated the kind of supervision whiech supervisors think
they should glve to teachers and the kind of supervision
teashers think they should be given. In almost all the in-
veatigationa reviewed, the method of study involved the use
of questionnalires which sontained lists of supervisory ac-
tivities which teschers or supervisors were aaked to chesck.
This method in itaelf would serve to make the reports less

valid since a check=list or a questicnnalre may sugsest to

ﬁ;&go’ Pe 6ll,
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the person being questioned the kind of answers that 1t is
possible to give,

Studies dealing with supervision of student Seaghers.
Studies dealing with the evaluation of the supervision of stu-
dent teashers have been limited in number. One of these son=-
duated‘by Stilouls was oconserned with the status of super-
vision of prospeotive high school teaghers in eighty universi-
ties in meveral states throughout the United States, His
purpose was to determine (1) who doez the supervising of
student teashers; (2) the qualifications, source of pay, and
teashing load of supervising teschers; and (3) the faculty to
whioh the supervising tescher belongs. He found that less
than 10 per sent of the mupervising teachers had reduced
teaching loads to allow time for supervisory sstivitics, and
less than 20 per cent of the student teashers were supervised
by teachers who had had apecial training in supervision. In
viiw of these fecta, he resommended, for one thing, that the
universitiea whioch prepare teachers should provide in-service
training for eritic or supervising teachers.

Jacquola oonduoted a similar study, but sith the sue
pervision af student tesching in arts colleges throughout

18 “
Lindley J. Stiles, "Supervision of Student Teachers
in Universities," Edusation, 67: 8~1l, September, 1946,

13
Florense Carleton Jacgue, "The Supervision of Prac~
tice~Teashing on the High School Level by Arts Colleges,"

?M%m& gﬁ&.z.z_.i_.& istration and Supervision, 31: 367-373,
eptember, 1 »
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the United States. Miss Jaecque reviewed the literature on
supervised student teaehing and condusted her study through
the use of a gquestionnaire and interviews. Her purpose was
to determine the present status of supervised student teach-
ing in arts colleges and to evaluate those eondltions
according to asceptable supervisory standards.

Based on the findings of her atudy, she recommended
(1) that the scllege supervisor should devote more time to
supoivinion of student teachers; (2) that colleges should
have & better plan of student teacher placement; and (3) that
fhn college supervisor should lasue bulletins for-critis
teachers, provide for demonstration lessons and movies for
improvement of teaching, and provide more objoctive measures
for the evaluation of student teachers.

In order to determine wh#k supervisory practices
student teachers conslder most helpful, Finldstral‘ conducted
& study in ths more than a dozen schools that are used for
student teaohing astivities by the School of Education of
Stanford University., The most frequently menticned helpful
prastices used by the regular teachers in these schools with
their student teschsrs were (1) closs relationship with the
student teachers, (2) demonstrations of methods and devices,

(3) frank oriticisms, (4) responsibility for the entire class,

i‘clarenco Fleldatra, "Supervisory Practices Which

Student Teachers Consider Most Helpful," Educational Adminig-
tration and 3upervision, 28: 536-543, Oetober, .




, 29
(8) frequent conferencea, (6) freedom in teaching, (7) find~-
ing additional materials, and {8) sonsideration for the
student teacher's load.

ﬂeannyl5 conducted an investigation involving an

analysis of the supervision of student teachers in campus and
sooperating schools preparing elementary teachers in New York
State. His atudy was concerned with the reastions of 208 su-
pervisors and 362 student teashers te suporviaery activities.
The 1nvaatiguter firat sesrshed through literature on super-
vislon to determine the eoncepts upon whigh the supervisbry
activities are based. He then compiled s list of all possi-
bls supervisory activities that are or should be cerried on
with student teachers. This list was sent to the supervisors
of student teachers to be ehecked on four items: (1) the se-
tivities performed by the supervisors, (2) the relative im-
partanec of the setivities in the preparation of teachers,
‘(3) the relative difficulty in asceomplishing the purpose of
each aotivity, and (4) the type of school (campus or cooperate
ing) in which eash supervisory astivity sould be sarried out
with the best results in the improvement of taachsra.la |

16
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In order to find out what concepts tho sup@rvisofs
used to guide thelr student teachers, the investigator asked
the supervisors to cheek a list of six e¢oncepts in three
respsctst (1) those whieh they approved; (2) those whish they
disapproved; md (3) those which they followed as basic to
thelr supervisory asctivities with student teachers,

Mooney found that supervisors sconsider thelir most
important supervisory activities are (1) helping student
teachers to establish desirable relatlionships with pupils,

(2) guiding student teachers in planning for student partici-
pation in classroom asctivities, (3) showing student teschers
how éo sconomize their own and pupila' time and energy in
clasaroom mansgement, (4) stressing importance of proper care
of the classroom, and (5) guiding student teachers in the
colleotion of materials of instructionst’

2. also found that supervisors eonsider the very
difficult astivities are (1) instructing student teachers in
applying corrective measures, (8) instrusting student teach~-
ors 1n assigning work to meet individual needs snd ablilities,
and (3) helping atudent teachers to set up aims and purposes
cooperatively with pupil grcupu.ls

The same list of supervisory aotivities was sent to
student teashers to be cheoked in respect to three items:

MQ' PP 183-135.
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(1) the degree of helpfulness of each astivity as carried on
with the student teashers by eash of their supervisors; (2)
the degree of diffisculty in attaining the purpose of the
aotivity; and (3) the supervisory helps which the student
teachers bellieved were very important or necessary in help-
ing them to overcome their diffieulties but whish they had

net roooind.l9

Tabulationa of data in thes form of tables throughout
‘the study ineluded only the responses of supervising teachers
in both the campus and the cooperating schools. Student
teschera' responses were not given the same type of treatment
but were mentioned in the discussion of the data,

This atudy doea not report enough conclusive evidence
to evaluate the supervision given to student teachers but is
merely an analysis of what the supervisors consider important,
what they conslider difficult to perform, and in what type of
school the different supervisory aetivities can beat be
performed.

In the discussions following the tabulations of dsta,
Mooney pointed out that the supervisory assistanoce given was
often sonsidered inadequate by the student teachers. 1In his
evaluation of the student teachers' replies, he found that
approxima tely one-fifth of the student teachers desired more

1¥114., p. 13.
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help in carrying out the meny activities analyzed in %the
study, He concluded that the cneéritth who need additional
help should cause supervising teachers to reorganize their
supervisory activities to better equip that 20 per aent.ao

Babchcldtr'lal.atudy most nearly resembles this one
to the axtent that he collected data relative to the degree
%o which supervisory suggestions and forms of assistance were
Jﬁdgad helpful by student tesashers in solving or adjusting to
major and aspesific types of diffieulties, He collected daty
from 229 student tesshers in slx educational inatitutions,
five in Miohigen snd one in Indiaena, by having student tesschw
ers hand in roports of diffisulties every four weeks during
their student teaching experience, The reports of supervis-
ing teashers! viewpoints of student teasher difriaultioé were
collected from 832 written reports of student teasher appraise-
als, reports from 23 supervising teachers in the University of
Miohlgan High School, and from interviews with supervising
teachera,

In his atudy Batohelder asked student teaghers to

evaluate the supervisory suggestions and forms of assistance
on a three-point scales po help, agme help, or yery helpful.

201v14., p. 129.

'*Ea'ard T, Batochelder, "An Analysis of Student Teach-
ers' Difficulties in Directed Teaching® (unpublished Dostor's
dissertation, University of Miohigan, 1943), 382 pp.
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Prom the reports of student teasohers snd supervising teashers
he obtalned a total of 4,380 difficulties which he analysed
and placed in fortyenine classifications. These forty-nine
olassificationa were grouped under two major arsas, diffie
culties originating in perscnal characteristies of student
teachers, and difficulties briginatins in classroom aotivitles
of student teashers, Nearly four-fifths of the dlffioculties
wers related to oqu twelve of the forty-nine classifications.
Three out of five of the difficulties most frequently reporited
by supervisors were relsted to personal charasteristios, while
all four of the difficulties moat frequently reported Ly stue
dent tsachers involved instructional techniques or astivie
tioa.sz This reveals a wide difference between what the
atudent teacher and the supervising teacher eonsi&or the
cause of their diffisulties in tesching. The impllcation
here 1ia one previouxiy stated by other inveatigators, that
student teachers consider the diffleulty most nearly at
hand, while supervising teachers loock for the underlying
causes of the diffieulties.

While Batohelder found differenses in the extent to
whieh supervision was Judged to be of no help, m help, or
Yory helpful in solving both major and specific types of
difficulties, he found relatively few supervisory suggestlions

22
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and forms of assistance to be of no help in solving the most
frequently encountered difficulties. He found that nine out
of ten suggeations given to halp solve both major and spedlfl~
10 types of difflaultiaa wore judged to be either very

helpful or ____3 __0__2.

In Way'lg‘ analysis of student~teasher and beginninge
teacher diffisulties, he consluded that student teachers and
their supervising teashers are not in agreement with respect
to the nature, scope, frequency, and persistency of diffi-
culties snsountered in student teaching, Student teashers
reportsd more diffigulties as they gained in experience than
thelr supervising teashers reported for them, perhaps indle
cating that atudent teashers were more able to recognige
thelir difficulties after they had had more praricnso.

He alsco concluded that, in genersal, beginning tesshers
and their aupervisors are not in agreement with respest %o
the nature, socope, frequensy, and persistensy of diffisculties
ensountered during the first year of teaching, since the
beginning teaschers reported one and one~half tinai &8 many
difficulties as their supervisors reported for tham.zs

Wey recommended that asupervising teachers and supers
visors place more emphasis on leading the student teasher and

23
Mo. Pe 146,
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the beginning teasher to recognize the real nature and the
underlying causes of thelr difficulties.

Studies dealing with the svaluation of in-scrvice
education of teaghers. 3Since no atudies have been found
reletive to the evaluation of supervision of beginning teache
ers, those studlies next reviewed will be concerned with the
sveluation of ineservice edusation of teashers, which may or
may not include firstw-year or beginning teachers.

Weber and Gnrtield,% who held the opinion that the
oriticisms glven to supervision are applicable to existing
conditions of inwservice education, conduected m study through
the use of a queationnaire to 141 teachers in forty-~seven
Illinols high schoolas having e personnel of less than fifteen
teaschers. Three aress of supervision were stressed, with five
specific quesations concerning each area; ithe three areas were
democratic participation, provisions for improving the health
of teachers, and effectiveness of tessehers in solving sehool
problems. Teclmiques suggested by teschers, not elieited by
means of a check~list, were that (1) over onee«third favored
open discussion of mutual problems in staff meatiugsi (2)

over one~third favored provisions for sick leave to promote

BBG. A, Weber and S, L, Garfield, "Temaher's Reactions

to Certain Aspeets of In-3ervice Education,” Egggg§;935%
Adminwtration and Supervision, 28t 463-468, BSeptember, 1942,
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better health; and (3) from one-fourth to one~third favored a
professional library, cummittoe reports on professional read-
ings, and surveys of pupil needs and problems as possible
methods of solving school problems offoetivnly.av

As chailrman of the sub-scommittee of the North Central
Assosiation of Colleges and Seeondary Sechools, Weber-C par-
ticipated in another study to detemmine promising supervisory
teohniques used in 325 seccndary sshools in the asaociation.
The literature on teasher edusation had previously placed
muech emphasis upon pre~servise preparation of teashers and
upon educating teachers in summer schools, summer workshops,
and other organiszed institutionsal agenscies ocutside the sec~-
ondary school. The sub-~oommittee felt a need for an
inveatigation of teacher-education teehniques within the
secondary school.

Other iﬁvu:tigntian. had found that in~service pro-
grams hed falled becsuse of inauffieient planning; the use of
outworn, dislilked, pringipal~sentered techniques; and the ab-
sence of sooperative attasks on school problems. From replies
recelved from 847 of these uchoo;a, Weber snd his committee
found the most promising teshnigues were those which gave
teachers a part in (1) shaping sehool policy; (2) planning

WMQ' Pe 466,
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and condueting faoulty meotings; (3) attaeking school probe-
lems cooperatively; and (4) working with board members,
teachers, parents, and pupils on common problems. The least
promising teshniques were supervisory, inspectorial, author~
itarian, and prineipeal-gentered devices.

The committee's investigation rlso revealed that the
suscess of in-service edusation depends upon the degree of
dnmocratié participation of all members of the school com~
munity rether than on the sise of the sshool, years of aer-
vise, aukjeeta teught in the schools, extra-eurrisular
assignmenta of teashers, teasching in homs towns, or amount
of graduate work dome by teachers, Weber concludes that
Yeducating teashars in servisce is rapidly beecoming one of
the major problems of sescondary school adminintrétora'"gg
Lingrnnsa
tion made in twenty-three secondary schools which had been

reported another study of in-service educa~

outstanding in programs of curriculum development. School
stafls were asked to evaluate tweniy~two sotivities charace
toristis of ineservice programs. From the results of his

study he set up five ocriteris for evaluating in-service
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programs. The five criteria indicate that superviaion should
provide for (1) a survey of problems faced by parents, stu-
dents, and fasulty; (2) eooperative planning; (3) individual
‘holp to the in-service teacher, applicable to her own
situation; (4) equal distribution of responsibility smong the
staff; and (B8) specific and long«time objectives for which to

wérk.
Summary

In an effort to form a background for the present
study in relation to what has already been done in regerd to
the evaluation of supervision, investigations in the field of
evaluating supervision have been reviewed. In summarizing
the studlies reviewed here it has been found that eonclusions
drawn by previous investigators are of a general nature con-
cerning the value of supervision. Little has been sald of
the evaluation of spesifie supervisory assistance given to
help atudoﬁt teachers and beginning tsachers to solve their
individual problems,

Thia study has been undertaken to follow up the in-
veatigation conducted by the Direstor of Btudent Teaching at
Appalachian Stato Teachers College in his analysis of student-
teacher and boginhingutoachar difficulties and to evaluate the
gsupervision given them by thelr supervising teachers and super-
visors to help solve the difficulties they encountered,




CHAPTER IIX
THE EXTENT AND EVALUATION OF SUPERVISION

The purpose of thls chapter is to present findinad
coneerning the extent and wvalue of supervisory assistance
given to student teachers engsaged in student tesching and to
beginning teashers employed in their firat year of teashing.
As 8 basis for an understanding of the difficulties reported
and the evaluation of the supervision given in connestion
with these difficulties, the types of difficulties identified
from the original date sulmitted by student teashers and
beginning teashers will be reviewed. The extent to whigh
supsrvision was given in sonnestion with these difficulties
will be shown, and the evaluative judgment placed on the
supervisory ansiqtaneo and suggestions will be presented.

In all, 5,539 difficulties were reported by student
teashers, beginning teschers, supervising teachers, and su-
pervigsors. It will be recalled that there were three steps
involved in clasaifying the data. Pirst, the original data
were grouped into three general areas; then, the difficulties
were classified into seventeen ma jor categories; and, last,
the scventeen major categories were further sub-divided into
fifty-five speeific types of difficulties.

Student tesshers reported a totsl of 1,436 dirfioul~
ties, and beginning teachers reported a total of 1,469
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- diffieulties. These reports of student teachera and begine-
ning teachers, in which are showmn their reastions to the
supervision given to them in connection with the total of
2,905 difficulties, are the bases of this study.

The nature and soope of all the difficulties reported
by student teschers and beginning teagchers are presented in
the outline below. For more complete descriptions of ﬁha
difficulties reported, one may see the previous study eon-
ducted and reported by the Director of Student Tesching.t

The Rature And Scope Of Diffioculties Encountsred By Student
Teachers and Beginning Teaschers

Y. Difficultles Related to the Personal Charactsristics of
Student Teachers and Begimming Tesachers
A. Deflolenciea in Professional Attitudes and Tralts
l. Laeck of oritical-mindedness

2. Lack of abllity or willingness to work with
others

5. Lask of dependability or reliability
4. Lack of ability or willingness to sassume ree-
: sponsibility, to be original, or to exerecise
initiatiwe

5. Lack of professionsl zeal and intereat

1

Herbert W. WeY, "A 8tudy of the Difficulties of
Student Teachers and Beginning Teachers in the Secondary
Sehools as a Basis for the Improvement of Teacher Education
with Special Referense to Appalashian State Teachers College"
{unpubliag;d Dootor's dissertation, Indiana University, 1950),
PP 98«107,
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Personal Deficlencies and Handicaps

1,
2,

3.

4.

Se

Physaical deficiencies

Deficiencies in spoken English (Refinement and
grammetical correetness)

Lack of command over subjeet matter and
instrustional materials

Fallure to meet professlional standards in
writing or spelling

Lagk of effeative tesshing volce

Defisiencies in General Teaching Personality

1.
2.
3.
4.

Se

6.

7.

Leck of adaptability

Lack of pleasing, attraetive appearance
Lack of dynsmic qualities in personality
Lack of a convineing interest in pupila

Prasence of personal idiosyncrasies end
ineffeatual exXpressions

Lack of polse, self-eonfidense, assurance,
and emotlional stability

Lack of reserve and dignity

II. Difficulties Related to the Instrustional Activities of
Student Teachers and Beglnning Teachers

A

Dirficulties Involved in Planning and Organizing
Learning Aetivities, Materials, and Procedures

1.
2,

Se
4.
5.

Handling broader aspects of teashing techniques

Presonting the lesson and gulding pupil
discussion

Questioning

Making assigmments
Using teaching materials and equipment
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6.
e

Motlivating pupil interest and response

Adapting to the needs, intereasts, and abllities
of puplils

Direoting 8pecial Activities

1.
e,
Se

4.

Teaching current events

Handling demonstrations and experiments
Condueting directed study

Diresting reviews snd drills

De Developing Desirable Educationsl Habits and Skills
in Pupils

E.

P,

1.

2,

3.

4.
5.

Improving pupllst! oral expression and use of
spoken English

Developing good study habits in pupils and
maintaining pupll achievement

Improving quality of pupils' written work and
spelling

Developing pupils! skills in taking notes

Developing desirable perasonsl traits and
attitudea in pupils

Difficulties Involved in Bvaluating Pupil Growth
and Achlevement

Difficulties in Clessroom Management

1.
2.
Se

4.

5'.

Handling routine phases of classroom management
Budgeting time and controlling tempo

Assuming a correct teaching poszslition in the
elassroom

Adjusting to deficlencies in sshool equipment,
phyaical conditions, and materisals

Keoping records and meking reports

42
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G.

H.

I.

Je

K.
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Difficulties Rslated to Pupil Control and Guidance
l., Handling problems of pupil eontrol and discipline
2. Developing rapport with pupils
3. Eneouraging individual pupll adjustment
4. Handling problems involving absencss and tardies

Difficulties Involved in Dirseting Extra~Currieular
Aotivities

Difficulties Related to Professional Growth and
Improvement

1. Making effective observation of the teaehing"
of others

2. Making optimum professionsl growth

3. Lack of %ime, or failure to devote enough time,
to realize possibilifties in cne's teaching

Difficultiecs Growing Out of Relationshipas with Adult
Associates

1. Being able to establish and maintain proper
relationships with the parents of pupils

2. Being able to eatablish end maintain proper
relationahipa with fellow teachers

3

3s Belng able to sstablish and msintaln proper re-
lationships with supervisors and administrators

Difficulties Related to the Teasching Assignment

Diffioculties Related to the Community Enviromment and
Relationships

A
B.

Co

Diffieulties Invelving Liviag Conditions

Diffieculties Involving the Soclal, Religlous, and

Recreational Activitlies of the Teashers

Difficulties Invelving the Interest or Lack of

Interest of the Comrminity in Its Schcol
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Findings. 1. Of the total of 1,436 difficulties,
student teaschers reported thab no supervision was glven with
496 or slightly over one~third (34.5 per eent) of thelir
difficulties.

2., Of the ten most frequently reported major types of
difficulties, there are fowr types for which no supervision
was given 50 per cent or more of the time. These four types
of diffieulties are (1) difficulsties involved in living
eonditions, with no supervision for 32 of the 35 times re-
ported, or Bl.4 per centj (8) diffieulties growing out of
relationships with adult assocciates, 32 of the 45 times re-
ported, or 71l.1 per ecent; (3) diffieulties related to pro-
feasional growth and improvement, 43 of the 78 times reported,
cé 55.1 per sent; and (4) diffieulties in elaanoan'manageu
ment, 122 of the 241 times reported, or B0.6 per cent.

3. In reverse to Finding 2, it will be noted that, of
the ten most frequently reported difficulties, supervision
was glven with four ma jor types of diffisultlies approximately
75 per cent of the time. These four types of difficulties
and the number of times and percentages for which no assist-
ance was given only one-fourth of the time are (1) personal
deficlencies and handicsps, 34 of 135 times reported, or
25.2 per cent; (2) dirfieulties related to genersl instruc-
tional techniques, 97 of 389 times reported, or 25.0 per
cent; (3) diffieulties related to pupil control and guidanece,
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86 of 235 times reported, or 23.9 per oens; and (4) develop~
ing desirable habits end skills in pupils, 24 of 105 times
reported, or 22.8 per cent.

4. It is intereating to note that the supervisory
assistance which was gliven with the major types of diffieul.
tlies reported by student teachers was judged to be either
Yery bhelpful or soms help 95.8 per cent of the time when the
percentages of evaluation are sombined. Of the 940’41::10111-
ties with whioh supervision was given, the sssistance was
judged yery helpful 4855 times, or 48.4 per sent} and the
assistanse was jJudged %o be of gome help 444 times, or 47.8
per cent, /‘

' 8. Although the student teashers evalusted the super-
vision given them to be yery helpful or soms help 95.6 per
sent of the time, as we have jJust seen, there are noticeable
differences in the mmber of times and pereentages for whish
the supervision was Jjudged to be ¥Yery helpful. For example,
the supervision given with the diffioulty personal defisien-
gles and handigaps was rated very helpful 58 of the 101 times
supervision was reported, or 57.4 per cent. Supervision given
with diffioulties growing oub of relstionships with adulb

assggiates was rated very helpful only ¥ of the 13 times re~-
ported, or 23.1 per esent, These percentages show a range

from 857.4 per sent to 835.1 per cent within the evaluations of
supervision labeled as yery heipful with the ten most fre-
quently reported ma jor types of difficulties.
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6. The supervision given to student tesohers varies
alsc within the evaluations labeled gsome help and no help.
Supervision given with difficulties growing out of relation-
ships with adult assceiates was rated some help 8 of the 13
times reported, or 81.5 per ocent, while aupqrviiicn given
with diffioultles imvolved in living gonditions was rated
some help 1 of the 3 times reported, or 33.3 per cent.
Supervision jJudged toc be of po help ranges from 33.3 per acent

with diffisulties involved in Living sonditions to 1.0 per cent
with persona) defisiensies and handiesps.

By sub-dividing the more general data in the preceding
table into more speeific headings, it 1s possible to show the
extent to which supervision was given with the more specifio
types of difficulties. Table II, which follows, has been
prepared with this purpose in mind, This table shows the
extent to which student teashers reported that supervision
wag given to them and the evaluations which they plabo& on
‘this supervision given them in connection with their Aa1ffie
cultiea claasified according to specifis types.
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Findingge 1. Relative to the ten most frequently
reported speeific types of difficulties, student teaghersa
reported that no supervision was given with three types of
diffieultiess approximatsly one~half the time. These dAiffi~-
culties with whiech the least amount of supervision was given
are (1) lack of time, or fallure to devote enough time, to
realize possibilities in one's teaching, 26 of the 48 times
reported, or 54.2 per cent of the time; (2) adjusting to de~
ficiensies of school equipment, physical eonditions, and
materials, 76 of 143 times reported, or 53,1 per cent of the
time; and (3) handling routine phases of classroocm menagement,
30 of tho.ss times reported, or 46.2 per cent of the time.

2. In reverse to Finding 1, 1t will be noted that,
of the ten most froquantly reported dirficeultieg, supervision
in some form was given with three specific types of difficul-
tles approximately 80 per sent of the time. These three
typea of diffigultlies and the number and percentages of times
for which no assistanee was given only one~fifth of the time
are (1) handling problems of pupil control and discipline, 35
of the 174 times reported, or 20.1 per cent of the time; (2)
davol&ping good study hebits in pupils and maintaining pupil
achlevement, 14 of the 69 times reported, or 20.3 per cent of
the time; and (3) handling broader aspscts of teaching tech~
niques, 10 of the 46 times reported, or 21.7 per cent of the

time.




3. With the ten most frequently reported specifie
types of difficulties, the percentage of times supervision
was judged yeory helpful is epproximately the same as the per-
sentage of times supervision was judged to be of gome help.
The average of tha cambined percentages for ‘tho supsrvision
given with these difficultles jJudged to be yary helpful 1s
49,1 per cent, and the average of the combined percentages
Judgéd to be of some help 1s 47.0 per cent,

4., Although the percentages listed in PFPinding 3 are
approximetely the same, differences may be seen in the evalu-
atlions among the ten moat frequently reported diffilculties
as to whether the supervision was judged yery heipful or of
some helpe. For example, supervision given with the diffi.
oulty movivating pupil interest and response was judged to
be very helpful 57.9 per cent of the time and of some help
60.5 per ocent of the time; whereas supervision given with ﬁho
difficulty handling broader sspeets of tesching teehniques
was rated yery helpful 66.7 per cent of the time and of some
help 30.6 per cent of the time.

5. Of th ten moat frequently reported specific types
of difficulties, the student teaschers reported that the sue
pervisory assistance glven ﬁhﬁm was of no help only 4.0 per
cent of the time, as shown by the average of the cambined per-
centages., Differences may also be seen in the evaluaztions of

no help. For example, supervislon given with o'no difficulsty,
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lssk of time, or failure o devote emough time, %o reslize
possibllities in one's teaching, was rated no help 9.1 per
sent of the time; whereas the supervision given with another
d1fficulty, handling problems of pupil sontrol and diseipline,
was rated no help only l.4 per sent of £ho time.

6. With soms of t& most frequently reported diffi-
culties for which no assistance was given the greatest per=-

centages of times, the supervision, when given with these

difficulties, was rated yery helpful or gsome help. For ex-
ample, no assistance was given with adjusting to deficienciass
of sehool eguipment, physisal gonditions, and materials 53.1

per sent of the time. However, the superviasion which was
given with this diffleulty was judged yery helpful, or of some
help 94.0 per eent of the time (37.3 per oent and 56,7 per
cent)., With snother diffieulty, lagk of time, or fallure %o
devote enough time, to reslisze possibillities in ons's tesgh-
ing, for whieh no assistance was given 54.2 per cent of the
time, the supervision, when given, was Judged to be very
helpful or of some help 90.9 per cent of the time (40.9 per
cent and 60,0 per cent).

7. Among the specifiec types of difficulties whieh
wore rsported ten or more times, there is a wide variation
in the evaluations aasigned to the supervision which was

given. The supervision evaluated as being of po help ranges
from 53.3 per cent with diffioulties involved in Aiving




55
gonditions to 1.4 per cent with handling problems of pupil

control and discipline.
The supervision evaluated as being of gome help ranges

from 6S.7 per cent with the difficulty being able to estab=

1lish and maintain proper relationships with supervisors and
administeators to 19.2 per cent with the difficulty lack of
affective teaching volce.

| The supervision reted yery helpful ranges {rom 80.8
per cent with the difficulty lack of effective teachling

voice to 25,0 per cent with the difficulty being able to

gatablish and maintain proper relatiomdhigg.with adminige

trators and sugarviaors.

The data presented in Tables I and II were concerned
with the number of times the difficultles were reported by
student teeschers, the amount of superviaion given with these
dirficulties, and the evaluation of supervision which was
given to gstudent teachers, The next two tables have been
developed for the purpose of presenting, from the viewpoint
of the beginning teacher, the number of times difficulties
were reported, the amount of supervision given them to help
solve thelr diffieulties, and the evaluation of the super~
vision which was given to the beginning teashera. Table III,
whieh follows, shows the extent and svaluation of supervision
given with the major types of difficulties, vased on the ecom~
posite reports of 85 beginning teachers employed in thelr
first year of teaching.
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Findings. l. Of the total of 1,489 diffioculties,
beginning teachers reported that no supervision was given
with 948 or espproximately two-thirds (64.5 per cent) of their
difficulties.

2. Of the ten moast freguently reported major types
of difficulties, there are four types for which no aupsruy
visory assistance was given 75 per cent or more of the time.
These four types of difficulties are (1) personel deficlen=-
cles and handicaps, with no supsrvision for 44 of the 535 times
reported, or B3.0 per cent; (2) difficulties related to pro-
fessional growth and improvement, 25 of the 31 times reported,
or 80.6 per cent; (3) deficiemcles in general teaching per-
sonality, 32 of the 42 times reported, or 76,2 per cent; and
(4) difficulties related to the teaching assigmment, 105 of
the 139 times reported, or 75.5 per cent.

3. In reverse to the second finding, it will be noted
that, of the ten most frequently reported major types of
difficulties, aupervision was given to the beginning teacher
with one major type as mach es 80 per cent of the time., With
thlas one type, difficuliles relsted to pupil control and
5ﬁidango, beginning teachers reported that no supervision was
given 37.4 per cent of the time, indicating thet some type of
supervision wae given with this diffioculty 63,6 per cent of

the time.
4, It is intercating to note that the supervisory

assistance which was given with the major types of difficulties
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reported by beginning teachers wes Judged to be elther very

helpful or some help 92.5 pér cent of the time. Relative to
the 521 difficulties with whieh some form of supervision was
given, the assistance recelived was judged to be very helpful

200 times, or 38.4 per cent; and the asslstance was Judged
to be of gome help 282 times, or 54.1 per cent.
5. Although the supervision wag judged to be either

very helpful or gsome help 92.5 per cent of the time, some

differences may be seen In the number of times and percentages

for whioh t he supervision was judged to be ysry helpful. For
example, supervision gifen with the most frequently reported
type, difficulties related to generel insiructional tech-
nigues, was judged to be Yery heipful 40 of the 83 times

supervision was reported, or 45,5 per cent of the time. Sue-

pervision given with difficulties involved in diresting extra-
surrioulsr sstivitles wes rated yery helpful only 2 of the 20

times reported, or 1l0.0 per cent of the time. These btwo
percentagea show a renge from 45.5 per cent to 10.0 per cent
within the evaluations labeled as yery helpful among the ten
most frequently reported major types of difficulties.

6. The gupervision given to the beginning teachers
varies also within the evaluations labeled some help and no

help. Supervision given with difficulties relsted to pro-

fesslonal growth and improvement was rated gcme help 5 of the
6 times reported, or 83.3 per cent. Supervision glven with
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difficultlies growing out of relationships with adult assocl-

ates was rated some help 13 of the 28 timss reported, or 46.4
per cent.

Supervision evalusted as belng of no help ranges from

20.6 per cent with difficulties related to the teaching
assigrment to 3.3 per cent with diffleultlies related to pupil

control and guidance.

The findings presented in Table III are caertainly of
value in showing the overw~all pleture of the extent and the
evaluation of supervision given to beginning teechers with
the major types of difficulties, Table IV, however, will
present & further analysls of the superviasion given to
beginning teachers with the speeiflc types of dlfficulties
reported during thelr first year of teaching.
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Pindings., l. OFf the ten most frequently reported
specific types of difficulties, beginning teashers reported
that no supervision was given with eight of the types more
than 50.0 per cent of the time. These elght Aifficulties,
and the number and percentage of times for whieh no superw
vision was reported, are (1) presenting the lesson and guide
ing pupilvéiteunlion, 36 of 37 times reported, or 97.3 per
sent; (2) being able to establish and maintain proper rela-
tionships with supervisors and administrators, 48 of 61 times
reported, or 78,7 per centj (%) dirfieulties related to the
teashing assigmment, 105 of 139 times reported, or 75.8 per
cent; (4) developing good study habits in pupils and maine
taining pupil aahiavnmont, 34 of 47 times reported, or 78.3
per cent; (8) adapting to the needs, interests, and ablilities
of puplils, 80 of 111 times reported, or 72.1 per cent; (6)
motivating pupil interest and response, 64 of 94 times re~ -
ported, or 88,1 per cent; (7) adjusting to defiolencies of
sehool squipment, physical conditions, end materials, 123 of
197 times reported, or 62.4 per cent; and {(8) difrfieulties
involved in direoting extrassurricular activitiea, 29 of 49
times reported, or 88,2 per cent.

2. In reverse to Pinding 1, there are two specifie
types of difficulties within the ten most frequently reported
'vith whieh no supervision was given approximately one~fourth
end one~third of the time. These two types of difficulties
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with which the greatest amount of supervision was given to be=-
ginning teachers are (1) keeping resords and making reports,
for whieh no aupervision was reported ocnly 14 of the €1 times
reported, or 23,0 per cent; and (2) handling problems of pupil
ocontrol and disciplire, Yor which no supervision was given 53
of the 149 times reported, or 35,8 per cent of the time.

3. The persentage of times supervision was judged
Some help exeeeds the percentage of times supervision was
Judged very heipful. The average of the combined percentages
for the ten most tmquintly reported apecific types which were
rated some help is 51,5 per cent, while the average of the
combined percentages of the yery hsipful evaluations is 40.3
per cent,

4. DNoticesble differences may be seen within the
evaluations 1ab03;od ¥ory helpful and some help relative to
the ten most frequently reported difficulties. For example,
supervision ziven with tl_m diffieulty adjusting to defiglen-
cles of sshool equipment, physical sonditions, and materials
was rated yery helpful 24.6 per cent of the time and some
help 68.9 per cent of the time; whereas the supervision given
with sdapbing %o pseds, interests, snd abilities of pupils
was rated yery helpful 58.1 per cent of the time and some
help 25.8 per aent of the time.

5. Of the ten most frequently reported specifiec
types of difficulties, the beginning teachers reported that
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the supervisory assistance given them was of no help approxie
mately one-twelfth (8.5 per sent) of the time. Differences
may be seen, hovévar, within the evaluations of no help. For
example, supervision given with diffioulties relsted to the
tesshing sasigmment was rated mo help 20.6 per cent of the
time, while asupervigion givonfvith, hand;igg‘ problems of pupil
cc:;xu::m:.v.‘v.~ and éi&oin;ing was reted no help only 2.1 per cent of
the time. | | ‘

8, With some of the diftieultiea. for whieh no assist-
ance was given the greateat persentage of times, the supere
vision, when éiven, was rated as being of gome help or very
heipful. FFor example, no assistance was given with the dif-
floulty being sble $o establish and maintain proper relation-
Ships with supervisors and administratops 78.7 per cent of the
time. Yet, when supervision was given with thii diffieulty,

1t was judged to be yery helpful or some help 84.6 per cent
of the time (25.1 per eent and 6l.5 per cent). With another
diffioulty, developing good study hsbits in pupils and
maintaining pupll secblevement, no assistance was giion 72.3
per eent)of the time. Yet, the supervision given with this
diffloulty was evaluated as very W or of gome help 92.3
per sent of the time (23.1 per ooﬂt and 89.2 par.unt).

7. Anmong the specifis types of diffiﬁultin whieh
were reported by beginning teashers ten or more times, there
i3 a wide wvasriation in the evaluations of the supervision

whieh was givene.
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The supervision evaluated as being of po help ranges
from 35.3 per cent with two diffisulties~-being able to es-
4ablish and msintalp proper relatlonahips with fellow teash-
ers, and difficultles involved in living gonditiong--bo 2.1 per
cent with handiing probloms of pupll sentrol and diseipline.
The suporvixioh evaluated as being of gome Lelp ranges
from 100.0 per cent with threo dirfigulties--lack of command

over mubljeet matter and instrustional materials; lagk of
time, ox fallure to devote snough time, 5o realize posalbilie-
tles in one's tesehing) snd diffioultles invelved in the
sccinl, mlig&gﬁg, or reoreational sctivities of teaghers-~to
16,7 per cent with two diffisultiea--being able to establish
2nd meinteln propey relationships with fellow Seachers, end
diffioulties invelved in living eonditiens.

The supervision evaluated as belng yery helpful ranges
from 100.0 per oent with the difficulty presenting the lessen
and gulding pupll disousgsion to 10.0 per cent with difficule

klsa lovolved in Clreoting exbra-gurricular sgbivitles.
The two preseding tables have shown the extent to

whieh beginning teachers reported that supervision was glven
to them in an attempt to help them solve or become adjusted
%o their teaohing diffieulties. The following teble was pre-
pered for the purpose of ahoring the extent to which prinecie
pals reported that they gave supervision to the beginning

teachars.
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TABLE V. REPORTS OF PRINCIPALS AS TO SUPERVISORY ASSISTANCE
GIVEN TO BIGHTY-FIVE BESINNING TEACHERS

i
e

Number of Percentage
Extent of supervision given teachers - of teachers
Adequate aupsrviaian‘ 25 20 .4
Some supervision 28 32.9
No supervision 32 : 377
TOTAL 85 100.0

a0 e oAt e YN TR 4 Y N NG 00 A o AR 40 103 7 e

= :

This table is resd as followst Of the 85 beginning
teashers, principals reported that they gave adequate super-
vision to 88, or 29.4 per cent, of the teachers.

1. Aecording to the finsl reports of prin~
cipals, they geve no supervision to 32, or 37.7 per cent, of
the beginning teachers.

2. Principals repcrted that they gave supervision in
some form to 28, or 32.9 per sent, of the beginning teash=
eraj and they reported that they gave‘ad.quato supervision to
25, or 29.4 per cent, of the beginning teachers. It may be
seen from these reports that prineipsla gave some supervision
to approximately two-thirdas (62.35 per eent) of the beginning
teachers employed in thelr achoolse.
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Summary

Data have been presented in this chapter to show (1)
the extent and evaluation of supervision reported by student
teachers engaged in student tesohing, (2) the extent and
evaluation of superviasion reported dYy boginhins teachers
employed in their first year of tesching, and (3) the extent
to whieh prineipals reported that they gave supervision to
the beginning teachsra.




CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATION3

The problem of this investigation was to determine
the reactions of student teashers and beginning teaschers to
the supervision given them in connection with the diffioul=-
ties they reported as encountered in thelr teaehing in the
secondary schools, In this final chaptsr are presented a
brief summary of the problem, a review of the indings,
discussion of results, statementa of conelusions, and
recommendations.

A statement of the problem, 1ts major aspests, and
the importance of the study were presented in Chapter I. The
undcrlying purposes of the atudy, also presented in the first
chapter, were to provide data upon which gould be bglod some
reconmendations Lo the improvement of teasher edusation at
Appalashian State Teachers College and to provide data dpon
whieh could be based recommendations for the improvement of
in-service training of beginning teaschers through supervision.

The method of investigetion, which was also described
in Chapter I, involved the scolleetion of data from reports
submitted by student teashers, supervising teachers, begin-
ning teachers, and supervisors. The findings of this study
are based upon analyses of aaccumulated data gathered from

student-teasher and beginning-~tessher reports of teaching
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dirrieulties. In these reportas the student teachers and be-
ginning teachers indicated the extent of supervislon they re-
¢oived in eonnestion with thelir toachiné difficulties and the
evaluative judgment they placed upon the supervision which
ral given.

 In Chapter II a summary of previous investigations

was given. Since the field of evaluation of supervision of
student teashsrs and beginning teashers has not béonlwidnly
uxplérod, the investigations reviewed were concerned mainly
with the génoral appraiasal of supervialon, the supervision of
student teachers, snd the evaluation of in-service edusation
of teashers. The mhjor findings in these areas were presented.

In Chapter III findings were presented concerning the
extent of supervision given and the evaluation placed upon
the supervision given to student teashers and beginning éaaah»
ers., FPFindings were also presented concerning the extent to
which primcipals reported that they gave supervision to the
beginning teschers in their schools.

Based on anslyses of the data presented in Chapter III,
the major findings of this study are as follows:

1. Regerding $he extent and evalustion of supervision
Ziven to sudent teaghers, Student teachers reported a total
of 1,436 difficulties which they encountered in their student
teaching, and with this total they received no supervision
with 496 or approximstely ocne~third of these difficulties.
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Although the student teachera reported that no supere
vision was given with one-third of their difficultles, they
placed a high evalustion upon the supervision whioch they ree
ceived. Supervision given to student teachers was judged %o
be yery helipful, or of scme help 95.6 per oent of tho time.

Of the ten most rvoqnontly reported ma jor types of
difficulties, sbudent beashers reported that no supervision
was glven with four of these types approximately 50.0 pﬁi cent
of the time. These four types of difficulties are (1) dif-
fliculties involved in living eonditions, (8) difficulties
growing out of relationships with adult associates, (8) dif-
ficultles related to professional growth and improvement,
and (4) difficulties in clsssroom management (Table I).

Student teachers reported that supervision in some
form was given 75.0 per cent or more of the time with four
ma jor typgé of difffeultica, These four types for which sue
pervision was given the greatest percentege of times are (1)
personal deficienclics und hendicaps, {(2) dirfficulties related
to general instructional techniques, (3) diffieulties related
to pupil eontrol and guidanse, and (4) developing desirable
edusstional habits and skills in pupils (Table I).

It was found, also, that differences exist in the
value placed by student tesshers on the supervisory assiste
ance given to them in conneotion with different types of
diffioculties. For example, supervision given with personal
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deficlenscies and handicaps was rated very helpful 57.4 per
cent of the time, while it was rated no help 1.0 per cent of
the time. Supervision given in rogard to relationships with
adult assoclates wss rated very helpful only 23.1 per cent
of the time and no help 15.4 per cent of the time (Table I).

Coneerning the spesifie types of diffieculties reported,
the student teachers Indicated that no supervision was given
with three types of diffioultlies approximately one-half of
the time. These three types of diffioulties are (1) lack of
time, or failure to devote enough time, to realize possibili-
ties in one's teachinst.(ﬁ) adjusting to defislencles of school
equipment, physical conditions, and materials; and (3) hand-
ling routine phases of slassroom mansgement (Table II).

With three other spesific types of diffisulties,
student to;«hnra}ropertad thai they received supervision
approximately four-fifths of the time. These typea of diffi-
culties for which supervision wag given to a greater extent
are (1) handling problems of pupil eontrol and diseipline,
(2) developing good study habits in pupils and maintaining
pﬁpil achievement, and (3) handling broader aspects of teach-
ing techniques (Table II).

It was found that, with some of the most frequently
reported types of diffieculties for which no superviasion was
given the greatest percentage of ti&na, the supervision,
when glven with these diffiesulties, was evaluated as very
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(1) personal deficlencies and handicsps, (2) difficuliies re-

latad to professional growth and 1nyr0vlmnnt, (3) deficiensies
in genorul teaching ‘personality, and (4) diffieulties related
to the teaching assigmsent (Table III).

The beginning teashers reported that supervision was
given to them with only one major type of difficulty as much
as 60.0 per sent of the time. This type of diffieulty, with
whieh aﬁpcrvisors gave more superviaion than with other
types is g;rr;gu;t;eg gg}gto to pupil eontrol and guldence
(Table III).

Conserning the specific types of difficulties reported,
the beginning teaschers indlscated that no supervision was
glven with eight of the ten most frequently reported types
more than 50.0 per cent of the time. These types of diffieul-
ties for which beginning teachers falled to reeelve super~
vision one~half the time are (1) presenting the leasson and
guiding pupil discussion; (2) being able to establish and main-
tain proper relationships with supervisors and adﬁinintraters;
(3) dirfieulties related to the teashing usaisnm.nt;}(4) de~
vbloping good study habits in puplls and maintaining pupil
achievement; (5) adapting to the needs, interests, and abili-
ties of pupils; (6) motivating pupil interest and response}
(7) edjusting to deficiencies of school equipment, physical
conditions, and materials; and (8) a1rficulties involved in
directing extra-surriocular aetivities (Table IV).
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helpful or of some help. For sxample, no supervision was
reported for sdjusting %o defiolenles of sehool equipment,
physical gonditions, and materiels 53.1 per cent of the time;
howsver, the supervision which was given with this diffieulty
was judged to be of some vallue 94.0 per cent of the time
(Table II).

2. Regarding the extent and gveluation of supervision
Eiven to beginning teaghers. Beginning teachers reported a
total of 1,469 diffigculties which they encountered in their
firast yeer of teaching, and with this total they received no
supervision with 948 or approximately two-thirds of these
difficulties (Table IIIX).

Although the beginning teashers reported that they
were given no supervision with two-thirds of their teaching
difficulties, they placed a fairly high evaluation upon the
supervision which was given to them. Supervision given %o
the beginning teashers was rated very helpful 38.4 per cent
of the time and some help 54.1 per cent of the time, whiech
indicates $hat supervision was judged to be of scme value
tc them 92.5 per cent of the time (Table ITI).

Of the ten most frequently reported major types of
diffioulties, beginning teashers reported that no supervision
was gilven with four of these types 75.0 per cent or more of the
time. These four types of difficulties with whiceh aupervuoru.
of beginning teachers failed to give adequate supervision are
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With the two remin:lng" types of the ten most Lrequente
ly reported, beginning teashers reported that they reselved

supervision tc a groater extent, With handling problems of

Rupil gontrol and diseipline, the begimning teashers reported
no supervision 35.6 per eent of the time, indicating that

some form of supervision was given with this diffieulty 64.4
per sent of the time. With another difficulty, keeping res-
m'm making reports, the beginning teachers received the
greateat extent of aupervision, 77.0 per cent of the time,
with no ;upcrvislon reported only 235.0 per cent of the time
(Table IV). |

It was found that beginning teasheras svaluated the
supervision they received with the ten most Lrequently re-
ported diffieculties as being of po help one~twelfth (8.5 per
sent) of the time (Table IV).

It was found also that the supervision whish was given
with some types of dirf.tcultiu, for whie¢h no supervision was
Nparhd the grestest percentage of times, was rated to b§ of
some value to the beginning teashers. For example, no assist~

ance was given with the diffisculsy.heing sble to establigh and
tors 78.7 per cent of the timej however, the supsrvision
whieh ia- glven with this dirriaulﬁy was rated of some value
by the beginning teashers 84.6 per cent of the time (Table
CIV)e
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According to their reports, the principals or the
supervisom of the elghty-flve beginning teachers felt that
they gave some supervision or adeguabte supervision to approx-
imately two-thirds of the teachera (62,3 per cent); whereas
they reported that they gave no supervision to approximately
one~third (37.7 per cent) of the teashers (Table V).

DPiscussion of Results

This investigation has been confined to the analysis
of accumulated data gathered from written reports relative to
the supervision given to student teachers who were doing their
atudent teaching at Appelachian State Teachers College and pe~
ginning teachers who were recent graduates of that sollege,
Therefore, the conclusions and resommendations growing out of
these data will be most significent to Appalachian State
Teachers Gollege and to supervisors and administrators of
schools in whieh the graduates of Appalachian 3tate Teachsrs
College will begin their tessching experience.

The dita‘uaod in thia study were collescted from reports
submitted to the Director of Sbtudent Teaching of Appalachian
State Teachers College 1in a research investigation concerned
with the collestion of teaghing difficulties ancountoped by
student teachera and beginning taachaera, |

The Director of 3tudent Teaching, who collected the
date and organized the difficultliea into categories, took
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the following precautions to reduce the influence of variable
factors affesting the atudy:s (1) he used reports of student
tonohers and beginning teachers whiech were submitted on &
voluntary and confidential basis; (2) he secured a high de=
gree of participation (approximately 985 per cent) from teach~
ers representing the different teaching fields; (3) he used
& relatively simple report form in whish teschers reported
difficulties troublesome enough to de recognized without the
aid of a chegk-list and withﬁut‘susgoationa as to types of
difficulties being encountersd by others; and (4) he condusted
personal confsrences throughout the study to e¢heck on the data
being submitted and to maintain interest in the study.

After the dats had been collected, the Director of
Student Teaching took the following prescautions to reduce
the subjeative element of organizing and ¢lsasifying the
datas (1) oriteria developed in previocus studies were used )
in plscing difficulties into categories; (2) a committee of
five people was used to e¢heock on the validity of the method
and oriteris for classifying the dataj and (3) a check was
made on the investigator's abllity to re~-classify the data
after a three months' walting period.

The relatively high percentage of participation (93.3
per cent) of both groups, whieh insured a fairly representa-
tive sampling of diffieulties encountered dy student teachers
and beginning teachers, helped to inerease the validity of
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the data, O0Of the total of 132 student teachers eligible bo
partieipate in the investigation, 128 (or 97.0 par cent) of
these student teeshera resturned three usable reports; and of
the 95 beginning teachers eligible to participate in the
study, 85 (or 89,5 per cent) returned three usable reports
that were analyzed in the study.

A further indication of the validity of the results
of the present study is the falrly ¢lose agreament found be=-
tween the findings of this study and simllar studies. For
example, the findings of thisg study are in agraamhnb with
those of Batechelder's study as to the value whieh atudent
teachsrs asaign to the supervision given them. Howsver, this
study adds evidence to the findings of previous studies con~
ceraing the extent to which supervision was given with the
difficulties recognized and reported by dboth astudent tseachera
and beginning teasshers and the extent to which atudent
teachers and beginning teachers svaluated the supervision

given to them.
Conclusions

In eonsideration of the limitations of the present
study and of the steps that have been tsken to control these
limitations, the following conelusions sprear to be most

Justifiables
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In regard to supervision of student teagheras and be-~
ginning teschers. 1. 8tudent teaschers receive supervisory
assistance in some form with approximstely two-thirds of
their teaching difficulties (Table I).

8, Student teashers indicate that when supervision is
given to them in conneetion with thelr teashing difficulties,
this supervision is of considerable value (Tables I and II).

3+ Beginning teashers receive very little supervisory
aasistance during thelr first year of teaching. Supervision
i3 given in some foymm with only one-third of thelyr teashing
diffieulties (Table III),.

4. When supervision is given to the beginning teacher,
1t 1s judged to be of considersble value (Tables III and IV).

8, 8tudent teachers and beginning teachers place more
value on the supervision given to them in connection with
aome typea of difficulties than they plasce on the supervisiocn
which i3 given with other types of diffisulties. For example,
supervision given in connection with difficulties related to
the teaching voice proved to be very helpful; whereas, super=-
vision given in sonnection with the diffisulties involved in
meintaining proper relationships with supervisors proved to
be of conaiderebly less value (Tablea I, II, III, and IV),

6. Supervising teachers are more able to give super=
viasion with some types of difficultlies than with other types
of difficulties (Tsbles I, II, III, and IV).
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7+ Student teachers recelive the greatest amount of
supervision with such difficulties as pupil control and dis-
¢ipline, developing good atudy hablits, and maintaining prpll
achievement (Table II).

8. Beginning teashers receive the greatest amount of
supervision with difficultieas that are most likely to affect
the administration of the school. For example, prineipals
givmitho most supervision with sueh diffieulties aas pupil
discipline snd keeping rescords and making reports (Table IV).

9. Student teashers receive the least amount of su-
perwision with sueh diffioulties as relationships with adult
assoelates and professionel growth and improvement (Table I).

10+ Beginning teachers rccelve the least amount of
supervision with asuch difficulties as personal deficiencies,
professional growth, general teashing personality, and the
teaching assigmment (Table I I).

1le Student teashers receive more supervision than
beginning teachers receive (Tables I and III).

12, 3tudent teachers evaluate the superviaion given
them slightly higher than ths beginning %teachers evaluate
the supervision given them (Tables I and III).

13« 8tudent teachersz snd beginning teaehers agrees
thet the supervision given them in connection with their
teaching difficulties is of some value to them (Tables I, II,
III, snd IV).
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14. Although it seems that very little superviasion 1is
given with certain types of difficulties, the supervision
which 18 given is rated very valusble by student teashers
(Tables I and II). ,

18. Although it seems that very little supervision
-4z given with certain types of diffisculties, thQ supervision
which is given ia rated considerably valuable by beginning
teachers (Tables III and IV).

16. Beginning tesschers feel that the supervision
given them with the most frequently enccuntered difficulties
is of no value approximately one=-twelfth of the time (Table!IV),

17. Principals and beginning teashers dlssgree as to
the amount of supervision given to the beginning teasher=.
This conclusion is substantiated by the fast that prinsipals
reported that they give supervision two-thirds of the time,
while the beginning teachers reported that they recelve su-
perwision only one-third of the time (Tables III, IV, and V).

l8. Principals'aro not aware of the diffisulties en-
countered by the beginning teashers {Tables IXI, IV, and V).

Recommendations for the Improvement of Teacher Education
- and for the Supervision of Beginning Teachers

Based on the findings of this 1n§estigatian of the

extent and evaluation of supervision given to student teash-

ers and beginning teachers, the following recommendations for
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improving pre-servise education of teashers and ineservice
supervision of hoainniﬁg teagchers seem most reasonsable and
Justifiable: ‘

1. That supervising %eachers study snd make use of
$be findings of this investigation in improving the progrem
of supervision of student tesghers.

A knowledge of the expressed diffiecultles of student
teachers and of the evalustion student teaghers placed on the
supervisory assistance given them in conneetlion with these |
difficulties should be of eonsiderable value to supervising
teachers in reorganiszing thelr supervisory astivities.

The supervising teashers should know the types of
diffieulties which are recognized and reported by atudent
teachers go that they may give supervision with all types
rather than with only two-thirds of their diffieulties. I%
is recommended that supervising teschers make & chesk-list of
diffioultioa reported In this study and use it as a reminder
of the types of diiffieultles encountered by student teachers.

2. That administrators and supervisors of the sohools
into whieh Appalschisp State Tesehers gollogo is sending its
Eraduaties s§udy and make use of the findings of thls investi-
gaticn in lmproving their program of in-ssrvice superviaion

of beginning tosghers.
A Imowledge of the expressed difficulties of beginning

teashers and of the evaluation beginning teachers placed on
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the supervision given them in connestion with their difficul-
ties should be of conasiderable value to principals and super-
visors in reorganizing their supervisory astivitlies, Sone
method should be provided so that administrators may secure
snd make use of the findings of this study in thelr progrems
of in=service training of begimming tesachers. It is recommended
that principals and supervisors make a check-list of diffiocul-
tles reported by beginning teachers and use it as a reminder
of the types of difficulties ensountered by beginning teachers.

3. That more adequate supervision be given %o the
student teashers.

The findings of this stuidy show that student teachers
receive the greatest amount of supervision with their immedi-
ate problems growing out of classroom situations to the neglect
of some broader phases of teaseher training. All of the felt
diffieulties of atudent teashers should be used as bases for
student teacher supervision rather than just those recognized
by their supervising teashers. The supervising teachers
should hold more individual conferencea with student teacheras
and devote sonsiderable attention to the sauses of the 4Aiffi-

oulties being encountered,

4. That the locsl sdministratiop provide beginning

teachors with more supervision.
The faoct that beginning teachers failed to recelive
supervision with two-thirds of their diffioculties is s strong



84
indication that they are not being given the supervisory
assistanse that is necessary to help them solve or adjust to
thelr tesching difficulties, It is recommended that begin-
ning teaghers should be given special recognition in the as-
signment of teaehing duties and should be given a lighter
teaghing load than other members of the teashing staff.
Principals should hold individual conferences with beginning
teashers once every two weeks in order to give them more as-
sistance, Qnaourlgomont, and understanding during their first
year of teaghing.

5. Zaat supervising teashers should have the responsi-

 BAMSY for supervising not more than two student teashers
during sny one quarter.

The findings of this study show that supervising teach~
ers falled to give supervision with several problems of stu-
dent teachers, Since 1t is impossible for}a supervising
teacher to give student teashers an experience similar to that
of deginning tguehors when the teashing time allotment must be
divided among several student teachers, it is logleal to as-
sume that the superviasing teacher could give more speclal at~
tention to the recognition and sorrection of the teashing
diffioculties of one or two student teachera, For this reason,
it 1is recommended that supervising teschers have not more than

two student teamshers during any one quarter,

6. That supervising teachers be yvery frank and direct
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in their supervisory gritioisms, suggestions, snd sssistange.

S8ince the student teschers reported that they receive
the greatest amount of supervision with thelr most obvious
and simple problems, 1t seems reasonable to believe that the
supervising teachers are not frank and,diroet in their oriti-
eisms and suggeations relative to the underlying causes of
difficulties or to the types of difficulties that are more
personal in nature, 8tudent teachers tend to overlook the
underlying causes of their diffigulties, and supervising
teachers are sometimes relustant to discuss the greatest weak-
nesses of student teachers, For these reasons, it ls recom-
mended that supervising teashers establish more frank and
congenial reletionships with student tagehhra so that problems
ecan be discussed more freely.

7. Zhat prineipals and supervisors be yery framk snd
direst in thelr supervisory eritisimms, suggestions, and as-

sistance.
Since principals reported that they gave supervision

to two~thirds of their beginning teagshers, and only one-third
of the beginning teschers reported that they reseived some
form of supervision with their diffioulties, it seemsa reason-
able to believe that principals and supervisors are not frank
and direct in their eriticisms. Prineipals may not be aware
of all the diffieculties encountered by the beginning teaechers
in their schools; and principals often make the mistske of
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hinting at the weaknesses of teachers, hoping that the
teachers will understand their problems snd work out thelr
own golutions, For these reasons, it is resommended that o
prinecipals and supervisors establish more frank aend songenisl
relationships with beginning teashers so that problems may be

recognized and discussed more freely.
Suggestions for Further Study

This invesatigation reveals a need for the following
types of study growing out of the preaent inveatigation or
related to it:

l. An evaluation of the supervisory tochniquoi and
procedures used in helping student teschers and beginning
teachers solve or adjuat to difficulties encountered in
their teaching.

2. A comparison of the supervision given to student
teaghers in the full-time program of student teashing with
the findings of this study.

3¢ A ecomparison of the supervision given to student
teachers in on~campus schools and off-campus schools.

4. An investigastion to determine why beginning teaschers
are rogeiving little supervision, as indicated by this study.

5. 4An evaluation of supervisory techniques used with
student teachers snd beginning teachers in different teashing
flelds.
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APPENDIX A

REPORY FORM AND INSTRUCTION SHERT USED BY ATUDENT TEACHERS
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IRSTRUCTION SHEET TO ACCOMPANY STUDENT TEACHER'S REPORT
OF DIFFICULTIES ENCOUNTERED AND EVALUATIONS OF
SUPERVISION

Appalachien State Teachers College ls eager to improve
1ts program of student teashing. We, therefore, desire to
get as somplete & pieture as possible of the signifieant as~
pects of your sxperiense in student teaching. Information
to this end is called for in a report which you are asked to
submit at three intervals during your student teaching. The
first report will cover the first eight weeks of student
teaching, the sesond report will cover the ninth through the
fiftesnth week of student teaening, end the third report will
oovo;itho sixteenth through the twenty-sesond week of student
teaching.

An envelope and report blank will be f urnished you
each time your report ia due. TYou are asked to fill in your
report in penell, place it in an envelope, seal the envelope,
and hand it in l% the high school offilees.

THE INFORMATION YOU SUBMIT AS AN INDIVIDUAL WILL BE
KEPT STRICTLY CONPIDENTIAL. %he information you submit as
an individual will not be shown to your supervising teacher
or to any other person.

The reports of atudent teachers will be analyzed for
the purpose of, firat, making recommendationa for the imw
provement of the astudent teaching progrsm; and, second,
meking reeommendsations for the over~all improvement of the
teacher training progrsm. Your help and ascoperation in
making this ressarch possible are apprecisted.

LM

DIRECTIONS TO BE FOLLOWED IN REPORTING A DEXCRIPTION
OF YOUR DIFFIGULTIES

In this repert you are aiked to describe all the
difficulties which you nave encountered during the interwvsl
of student teaoching covered by this report.

A "diffieulty" is defined here as something you could
not do to your satisfaction or to the satisfaection of others.
It is something you 4id not learn to do as well as you would
have liked to or as well as your supervising teacher feels
you should have, It is something whioh impeded your normal
progress or disturbed your uormal satisfaction,
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In reporting these difficulties!

1, Include a complete dessription of each diffieculty
sncountered by you during the period sovered by this report.

2. Report all diffieulties you encountered, whether
they were asolved, adjusted to, or unsclved by the end of this
reporting peried. In other words, the existence of a Aiffie
oulty any time during the interval of student teashing for
which you ars reporting warranta i¢s dessription.

3. Include in your report difficulties drawn firom
the full 3 of your activities in student teaching. Do
not overlo ffisulties which arocse in your supervision
of ohildren outside the classroom and in any 4iffieulty
which interferes with your over~all sucecwss or adjustment
in student teaching.

4. Number the diffioulties (1), (2), (3), ete.
{Order of mmbering has no signifisance.) :

8¢ Place a cheok mark (X) in the sppropriste column
oprosite the number of each difficulty to indicate whether
or not you feel you have solved or made satisfastory adjust-
ment to the dirfffeulty by the time of the report.

6. Pleco s cheok mark (X) in the appropriate column
to indleate whether or not supervisery suggzestions or
assistance were given to help you solye eash of the Aiffil-
oculties ycu have deueribed.

7« If supervisory sugzestions or assistance were
given to help solve a difficulty, place & check mark (X)
in the appropriste solumn to indicate whether the assistance

was judged by you to be yery helpful, of some help, or of xno
Q&C




APPERDIX B

REPORT FORM AND INSTRUCTION SHEET USED BY BEGINNING TEACHERS
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INSTRUCTION SHEET TO ACCOMPANY BEGINNINCG TEACHER'S REPORT OF
DIFFICULTIES ENCOUNTERED AND EVALUATIONS OF SUPERVISION

In this report you are asked to deseribe all the
dirfioulties which you have ensountered during the interval
of teashing for whish you are reporting.

INPORMATION YOU REPORT AS AN INDIVIDUAL WILL BE KEP?
STRICTLY CONFIDENTIAL. We assure yocu that the information
you submit will not be shown to your prinecipal, supervisor,
or any other pasrson.

A "aiffioulsy” is defined here as something you eould
not do to y.ur satisfaction or to the satisfastion of others.
It is aomething you have nod besn able to do as well asz you
would heve liked to do or as well as your superviscr feels
you should have, It is something which impeded your nommal
progress or disturbed your normal satisfaction,

In reporting thess diffloulties:

1. Include a complete desoription of sach diffieulty
one:untered by you during the interval sovered by this re-
pore.

: 2. Report all diffiounltles you encountered, whether
they were solved, adjusted to, or unsolved by the end of this
reporting peried, In other words, the exiastence of a dirfi.
culty any time during the :lnhx'ni of teaching for whish you
are reporting warrants its dessription.

3+ Ineclude in your report difficulties drawn fram
the full scope of your tesshing sctivities. Do not overloock
diffieulties whieh arose in your super¥ision of children
outalde the classroom or in any other task performed by you
which is direstly or indirestly related to your teashing.
Diffieulties may be of & perasonal nature or they may result
from the enviromment in whish you find yourself. We are
intereated in any difficulty that interfered with your over-
all success or adjustment as a beginning teasher,

4. Number the diffieultiss (1), (2), (3), ete.
(Order of mmbering has no significanee.)

8. Place s cheok mark (X) in the appropriate colimn
opposite the number of each diffieculty to indisate whether or
not you have sclved or made satiafactory adjustment to the
difficulty dby the time of this repors,
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6. Place a check mark (X) in the appropriate column
to indicate whether or not supervisory suggestions or
assistance were given by your prineipal eor supervisor to help
solve each of the difficulties you have deseribed,

7. If supervisory suggestions or assistance were
given to help solve a difficulty, plase a check mark (X)
in the appropriate column to indicate whether the assistance
was Judged by you to be yery heilpful, of some help, or of
no m&nv







